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Item Writing Guidelines and Directions for Subject Matter Experts (SMEs)

This document is to help SMEs become familiar with the terminology and format for writing test questions (items). Please read this entire document prior to writing an item. Each item will need to be submitted using an item submission form and will have a unique identifying number described below.

The sections below contain material which is intentionally repeated to facilitate understanding and learning.

Section I: An outline of the basic taxonomy used
This is included to give the item writer the foundational knowledge on the taxonomy and cognitive processes. It is important that the item writer classifies each item by its taxonomic classification or describing the cognitive behavior it involves. Additional information about Bloom’s Taxonomy will be included as a further reference.  Bloom’s Taxonomy is the basis for the Taxonomy used in this project. 

Section II:  Anatomy of a Multiple-choice question
Most readers are familiar with-multiple choice questions and this provides the terminology of its structure.

Section III: Item Writing Guide
Here is specific detailed information on what to avoid when writing an item and its distractors.

Section IV: How to Proceed and Examples
Specific detailed step by step directions and examples on how to write a question and how to fill out the item submission form.

Section V: Bloom’s Taxonomy and additional question formats

This is a more detailed description of Bloom’s Taxonomy along with some question formulation guides for the various classifications of questions.

Also included is a copy of the Item Submission form, there are two copies of this form, one in the text of this document and a separate word document that can be filled out and emailed in. The preferred submission method is to e-mail your item submission form, named appropriately with the item number and SME number as described in this document. Submit completed items to aap@healingtouchprogram.com

If you need help writing or evaluating your item please contact one of the following people who have volunteered to help:

Ann Taylor


atayloraloha@gmail.com


Cathy McJannet

cathy.mcjannet@usa.net


Dale Ferg


dferg5112@aol.com



Dee Gerken


dgerken@q.com



Jeannette Nienaber

emeraldchakra@gmail.com

Kathy Layte


kvlayte@rogers.com 


Sharon Scandrett-Hibdon
htiequis@aol.com



If you have questions regarding something in the curriculum, please contact the appropriate Lead Instructor below:

Level 1  
Cynthia Hutchison 

Cynthia@healingtouchprogram.com 
Level 2  
Lauri Pointer


LMPointer@aol.com 



Level 3  
Ines Hoster 


Ines@healingquestinfo.com 
Level 4/5 
Mary Ann Geoffrey

thdtenn@charter.net 
Please be courteous when calling!

While we prefer that you ask questions by e-mail, but if you need to call, please consider arranging a time to call by e-mail. Many people are in different time zones, and you can’t always tell from the telephone area code, as people move and don’t change their number! 

You may look up someone’s contact number on the SME assignment sheet, but please be mindful of the time zone you are calling. For example, Ann Taylor is in Hawaii, and is 6 hours behind East Coast time. (8:00am for you may be 2:00am for her!)

Part 2; The CRTD Process
Review Section I:  Taxonomy Classifications

Introduction
2.8:2
Taxonomy is the science of classification. The taxonomy, or classification, of the type and level of difficulty of the question we will be using is a condensed version of Bloom’s Taxonomy. This condensed taxonomy has three main classifications. A discussion of Bloom’s Taxonomy is included later for reference. 
These three levels are the terms that will be used for classifying the test items we create.

Taxonomy 1 - Recall: the ability to recall or recognize previously learned (memorized) knowledge ranging from specific facts to complete theories. This would correspond to the knowledge level in Bloom’s scheme.

Taxonomy 2- Interpretive skills: the ability to utilize recalled knowledge to interpret, or apply verbal, numeric, or visual data. This is akin to utilizing comprehension skills.

Taxonomy 3- Problem Solving Clinical Judgment: the ability to utilize recalled knowledge and the interpretation/application of distinct criteria to resolve a problem or situation, and/or make an appropriate decision.

These three classifications are what we will use in our test writing activities.

Part 2; The CRTD Process 

Review Section II

Anatomy of a Multiple Choice Question

Introduction
2.8:3
A multiple-choice question has a unique nomenclature. It is usually in the form of a partial sentence or complete question called the Stem. The correct answer is called the key and the wrong options are called distractors.

Stem: Command or question

Key: Correct choice

Distractors: Incorrect but plausible choices

What country built and gifted the Statue of Liberty to the United States?


A: Ireland

B: France

C: England

D: Japan


Formats used in the test:

Conventional MC:

There are three basic types that will be used, Incomplete Sentences, Question, and Best Answer.

Incomplete Sentence MC: The stem is written in the form of a partial sentence with the choices listed as completions to the sentence.

Question MC: The stem can also be phrased as a complete sentence with the choice of options that indicate one answer.

Best Answer MC: The stem can also be a complete sentence with a choice of answers where one is clearly the best of the right answers (the “key”). This is called the Best Answer Format. The list of distractors can all be correct but one is clearly the best.

The key is the correct answer and is the ONE and ONLY correct answer. The key can be in the form of a complete sentence, a word, a phrase, a drawing, a photograph, or a paragraph.

Helpful Concepts for writing Items: Item Shells   

The item shell is another term for the item or test question. Writing items is the most time consuming function of test creation. Certain generic formats described by Haladyna and Shindoll11 contain the use of item shells. The shells provide a blueprint for writing all types of items.

The Item Shell

Using a generic form of an item shell may help the SMEs pinpoint new content areas for item writing. They are limited in their syntactic structure so a variety of item shells should be used to cover the broadest range of content as possible.


To further define a generic shell consider the use of the following:


In general item shells can be categorized as8:
Understanding Concepts

Which is the best definition of this (concept)?

Which is the meaning of this (concept)?

Which is synonymous with this (concept)?

Which is like this (concept)?

Which is characteristic of this (concept)?

Which is an example of the (concept)?

Understanding Principles

Which is the best definition of…?

Which statement below exemplifies the principle of…?

Which is the reason for, or cause of…?

Which is the relationship between… and…?

Which is an example of the principle of…?

Critical Thinking-Predicting Using a Principle

What would happen if…?

If (there is an action), then what happens?

What is the consequence of (an action)?

What is the cause of (a result)?

If this information is given, what is the expected result?

Which distinguishes (one concept from another concept)?

Critical Thinking- Evaluating Using Facts and Concepts

Which is the most or least important, significant, effective…?

Which is better, worse, higher, lower, farther, nearer, heavier, lighter…?

Which is most like, least like…?

What is the difference between… and…?

What is a similarity between… and…?

Critical Thinking-Evaluating Using a Principle

Which of the following principles applies to evaluating (something)?

What is the most important factor contributing to…?
Evaluating-Procedures

Which of the following procedures best applies to the solution of (a problem)?

Problem Solving-Concepts, Principles, Procedures

When a problem is presented, what is the Best way to solve this problem?

When a problem is presented, what is the solution?

Developing Item Shells8
If an item is identified as a “successful performer” there is a method for developing its format into a form that can generate multiple items. This is a good method for developing parallel items. It can also be used as a training device for inexperienced item writers. If an item writer has a good idea for a question, the item shell can be used to polish the idea into an acceptable form. They can also help make clear ideas about the content of the exam.

a. Step 1: Identify the stem of the item.

b. Step 2: Identify the type of cognitive behavior represented by the item and underline key words or phrases representing the content of the item.

c. Step 3: Identify the content that the item tests for.

d. Step 4: Identify variations for each key word or phrase.
e. Step 5 Select an instance from the range of variations.
f. Step 6: Write the new stem.
g. Step 7: Write the correct answer for the new stem.
h. Step 8 Write the distractors for the new stem.
Part 2; The CRTD Process 

Review Section III

Item Writing Guide1

Introduction
2.8:4
The item writing guide is presented as an outline below, with a more detailed explanation following. Haladyna (Haladyna) defined these guidelines, which are based on advice from a wide range of professionals and item analysis research1. He recommends they be used judiciously but not rigidly. They are listed here and are categorized as follows: Content Concerns, Formatting Concerns, Style Concerns, Writing the Stem and Writing the Choices.

For each written test item the SME will fill out an Item Submission form. Each item is then reviewed by the SME for the following content and format concerns. The outline below serves as a good review for evaluating items or questions while they are being written or while they are being reviewed1. 
Content Concerns

1. Base Each Item on Specific Content and a Type of Mental Behavior

2. Keep the specific content of items independent from one another.

3. Avoid overly specific and overly general knowledge.

4. Focus each item on a single behavior instead of a chain of behaviors.

5. Avoid opinion-based items.

6. Avoid trick items.

Formatting Concerns

7. Use formats recommended in the Anatomy of a Multiple-Choice question section.
8. Format the item with the answers listed vertically instead of horizontally.
Style Concerns

9. Edit and proof items.

10. Keep vocabulary simple for the group of students being tested.

11. Use correct grammar, punctuation, capitalization and spelling.

12. Minimize the amount of reading in each item.

Writing the Stem

13. Use either a question stem or a partial sentence.
14. Ensure that the directions in the stem are very clear.
15. Include the central idea in the stem instead of the choices.
16. Avoid widow dressing (excessive verbiage).
17. Word the stem positively and avoid negatives, such as NOT or EXCEPT.
Writing the Choices.

18. In addition to the key, use three distractors to obtain a total of 4 choices for each item.

19. Make sure that only one of these choices is the right answer.

20. Vary the location of the right answer among the distractors.
21. Place choices in logical, or numerical order.

22. Keep choices independent; choices should not be overlapping.

23. Keep choices homogeneous in content.

24. Keep the length of choices approximately equal.

25. Avoid using none-of-the-above, all-of-the-above, or I don’t know.
26. Phrase choices positively; avoid negatives such as NOT.

27. Avoid giving clues to the right answer, such as:
a. Specific determiner words including: always, never, completely, and absolutely.

b. Clang associations, choices sounding identical, or resembling words in the stem.

c. Grammatical inconsistencies that cue the test-taker to the correct choice.

d. Conspicuous correct choices.

e. Pairs or a triplet of options that clue the test-taker to the correct choice.

f. Blatantly absurd or ridiculous options.

28. Make all distractors plausible.

29. Use typical errors of students to write your distractors.

30. Avoid humorous choices.

Guideline Explanations

Content Concerns

1. Base Each Item on Specific Content and a Type of Mental Behavior.

Each item should be on a specific content generally derived from a list of major topics covered in the test subject matter. Types of mental behaviors are, recall, problem solving, critical thinking, understanding.

2. Keep the Specific Content of Items Independent from one another.

When writing items, avoid grouping the items such that the correct choice for the first item eliminates one of the choices in the next item. This usually occurs when asking multiple questions about the same activity or topic.

3. Avoid Overly Specific and Overly General Knowledge.
Overly specific content tends to be trivial in nature and not an assessment of higher-level thinking. The judgment of specificity is subjective to the item writer and all items will be reviewed and agreed on by the SME panel. Overly general questions tend to have too many exceptions and may be ambiguous.

4. Focus Each Item on a Single Behavior Instead of a Chain of Behaviors.
If a test item represents a complex, multistage thinking process to reach the correct answer and a student misses the item, the test evaluator does not know what step in the process was not learned1. Every item should be based on a single idea.

5. Avoid Opinion-Based Items.

Unqualified opinions expressed in a stem should be avoided but can be expressed as a qualified opinion if supported by instructional materials, logical analysis, or evidence.

Unqualified opinion item: Who is the best Actress of all times?
Qualified opinion item: According to the Screen Actor’s Guild who is the best actress of all times?

6. Avoid Trick Items.
Avoid deliberately tricky items and those items that accidentally trick test takers. A study by Roberts (1993) found seven types of items to be ‘tricky’. 

i. Where the item writer’s intention appeared to deceive, confuse, or mislead test-takers;

ii. Representing trivial content (which violates one of our item writing guidelines),

iii. Where the discrimination among options was too fine,

iv. That had window dressing that was irrelevant to the problem,

v. With multiple correct answers,

vi. That present principles in ways that were not learned, thus deceiving students, and 

vii. That were so highly ambiguous that even the best students had no idea about the right answer.2
Format Concerns

7. Use Formats Recommended in the Anatomy of a Multiple Choice Section.

Use any of the recommended MC formats described and avoid true-false formats.

8. Format the Item Vertically Instead of Horizontally.
List the choices below each stem in a column as opposed to across the page.
Style Concerns

9. Edit and Proof Items.
Editing all test items is important. Dawson-Saunders, et al (1992) found that editorial changes to items after its use in a test setting could lead to subsequent problems with validation and statistics. The earlier the item is written the more opportunity there will be to edit for grammar and syntax.

10. Keep Vocabulary simple for the Group of Students Being Tested.

Keep the vocabulary simple enough for the weakest readers in the group. The purpose of the test is to measure cognitive achievement and not reading ability.

11. Use Correct Grammar, Punctuation, Capitalization, and Spelling.
These types of errors can be distracting to the test taker and reflect poor test development by the test maker.

12. Minimize the Amount of Reading in Each Item.
Items need to be as brief as possible because the number of items on a test directly affects reliability and validity. Items that require lots of reading take more time and thus, fewer items per exam can be asked.

Writing the Stem

13. Use Either a Question Stem or a Partial Sentence Stem.

Items written as a complete question in the stem appear to be simple and a more direct method for extracting a response from the test-taker. However, stems may be written as a partial sentence that is to be fully completed with a choice of one of the distractors below. Partial sentence stems can produce more anxiety in the test-taker with the need to repeatedly reread the partial sentence.4 Furthermore, for test-takers who’s native language is not English, the problem may be even greater. Any item written as a partial sentence should be written so that the stem, the correct answer, and all distractors complete the sentence that is begun in the stem.

Stems can also state an issue or describe a situation, or any combination of the above. Complete question stems that contain a “fill-in the blank” should not be used. 
14. Ensure That the Directions in the Stem are Very Clear.
Write the stems in a clear and unambiguous way so that the test-taker always knows what is being asked in the question.

Unclear directions: Regarding acceleration:

Clear directions: Which of the following best shows the concept of acceleration?

15. Include the Central Idea in the Stem Instead of the Choices.
Unfocussed stems are brief with most of the content in the choices and the test-taker does not understand the intent of the item after reading the stem. Focused stems allow the test-taker to understand what the item writer is asking their understanding of.

Unfocused Stem: Healing Touch:
a. Is practiced in many countries.

b. Is well defined.

c. Creates a physical benefit.

Focused Stem: What is Healing Touch?

a. A biofield energy therapy that causes healing.
b. Uses light touch to promote healing for the whole person.
c. Treats physical symptom and disease.

16. Avoid window dressing (excessive verbiage).
Some items may require excessive information to see if the test-taker can separate the useful information in order to solve a problem. This is not considered window dressing. Avoid using words in the stem that have no purpose or value.

17. Word the stem positively.
Using negative words such as NOT can be problematic for the test-taker such that it has a tendency to be overlooked when reading the stem. If it must be used then take care to accent the negative word by capitalizing, boldly type facing, underlining, or all of these.

Writing the Choices

18. Use Three Distractors.

19. Make Sure that Only One of These Choices is the Best Answer.
To prevent potential problems have other subject matter experts read the items for validation of the best answer.

20. Vary the Location of the Best Answer According to the Number of Options
An unfair advantage is eliminated to those test-takers who are adept at noticing patterns.

21. Place Options in Logical or Numerical Order.
Answers can be listed by logical, length and numerical order. Place the numerical choices in ascending or descending order. Answers can also be listed alphabetically when this is helpful. Choices with no logical, numerical or alphabetical order should be placed in order of length - short to long.

22. Keep Choices Independent; Choices should not be Overlapping
Choices with numerical ranges should not overlap, which would result in multiple correct answers.
22. Keep Choices Homogenous in Content.
Write choices to have uniform content/subject matter among them. This avoids the possibility of giving away the answer in a choice whose subject matter is obviously out of the subject context.
Example: What will make skin lotion greasy to the touch?

Homogenous options

a. mineral oil

b. lanolin
c. petroleum

Heterogeneous options:

a. vitamin E

b. Aloe Vera

c. mineral oil

23. Keep Choice Lengths Similar.
Hastily written short choices added to a well thought out correct choice will be apparent to the test-taker.

24. Avoid Using the Choices None of the Above, All of the Above, and I Don’t Know.
Studies1,5,6 have not concurred on the efficacy of these responses and are not generally recommended. Since the correct answer obviously exists, it should be used in the choices.

25. Phrase Choices Positively.
Use of the negative words NOT and EXCEPT should not be used in the choices. In situations where it is unavoidable, it is recommended to call attention to negative wording in the text by highlighting it in bold face, capitalization, underlining, or all of these.

26. Avoid Various Clues to the Best Answer.
a. Specific determiners: Words such as always, absolutely, never, completely or totally are so qualifying in their effect that they can be eliminated from the choices. In cases where these words must be used, be sure to include specific determiners in the distractors as well.

b. Clang associations: Word associations that sound like or infer an association between the stem and the choices can be a trick question.

Example: Who were the Three Musketeers?

i. A Rock and Roll group

ii. Three guards of the King Of France.

iii. A group of professional golfers.

c. Grammatical inconsistencies.

This can occur when the stem is an incomplete sentence that is to be completed by one of the choices. When only one of the choices completes the sentence in a grammatically correct manner, it leads the test-taker to the correct answer.

d. Pairs or triplets of options. 
Avoid having the content of two or three of the choices so closely related that the obvious correct answer is pointed out by them.

e. Blatantly absurd, ridiculous options.
These options will be seldom chosen and useless.

27. Make All Distractors Plausible

A plausible distractor is a most important and often difficult element in MC writing. The answers will be evaluated psychometrically for effectiveness. Distractors will likely be chosen by those who possess a low degree of knowledge and ruled out by test-takers with a high degree of knowledge

28. Use Common Errors of Students
Increases effectiveness of the items.

29. Avoid the Use of Humor.
Reduces the number of plausible distractors and the effectiveness of the item.
Section IV: How to Proceed and Examples

Now that you know how to write a MC item here is an example of what to do.  The specific instructions are restated with the appropriate deadlines in the form HTP_995_9_1_2010.doc. 
Step one: Obtain a copy of the Validation Study. The Validation Study will be sent to you along with this instruction set and can be obtained online at http://www.healingtouchprogram.com/classes/36-classes/114-subject-matter-experts-smes
Review this for the domains of knowledge (also called Duty Areas) and tasks associated with them to be familiar with the classifications. In each domain there is a list of tasks, the ability to perform an action, the knowledge required of the HT program and the skill or ability to apply the knowledge are all referred to as tasks.

HTP defined 5 major domains of knowledge and/or skills here.

Domain 1. HTP Methods, this is the ability to perform the methods/techniques as taught in levels 1-5. The questions here would be about the knowledge required to be able to perform the technique.

Domain 2. HTP Theory, these questions would be about the knowledge and the ability to apply the HTP concepts and theory.

Domain 3.  HTP Client Session, These questions are about the knowledge required to perform a HTP Session

Domain 4. HTP Case Management, These questions are about ability to apply the knowledge and skills to conduct a client session

Domain 5. Ethical and Professional Standards, These questions cover the HTP Scope of Practice and Code of Ethics this would be the ability to recall and apply knowledge of these documents.

Step two: Obtain a copy of the Learning Objectives for the HTP program and familiarize yourself with their content and structure. They will be very helpful when writing questions as they indicate the correct answers as they are written in the curriculum. Each learning objective is referenced to where it is found in the workbooks and specific for each level. The Learning Objectives will be e-mailed to you and posted at: http://www.healingtouchprogram.com/classes/36-classes/114-subject-matter-experts-smes
Step three: Obtain your assigned domain tasks to write questions for. These will be e-mailed to all SMEs  in the SME_item_assignment_final_9_9_2010.xls file as well as in SME_Assignments.doc (a word document for those who are not as comfortable with excel) and are available online at
 http://www.healingtouchprogram.com/classes/36-classes/114-subject-matter-experts-smes
Step four: Reference current copies of the HTP workbooks as needed for your assigned domains and tasks. 

Syllabus of reference volumes for creating the test items

Level 1 Healing Touch Notebook, 6th Edition 

Level 2 Healing Touch Notebook, 6th Edition

Level 3 Healing Touch Notebook, 5th Edition

Level 4/5 Healing Touch Notebook, 2008 Edition

Special Note:

Notebooks will be available to SME item writers for the reduced cost of $12.50 each, for levels 1, 2, or 3, and $15.00 for the level 4/5 notebook, plus $2.50 per book shipping in the US. HTP will pay the additional cost to ship the books priority mail in the US. 

For locations outside the US please call for shipping rates.

There is a limit of one notebook per level at this price for each SME.

To purchase notebooks on this offer please call the HTP office at (210)497-5529 between 8:30am and 5:00pm M-F.

Step five: Pick an assigned task and write an item and its distractors.

Step six: Fill out an item submission form for the item and review the checklist, make revisions if necessary.

Item Naming:  Please name the submitted items according to the following naming convention: The specific items created will be given a filename to identify the task item and the primary writer. 

Filename

HTP_EQ_XXX_YY.doc

The terminology is as follows 

HTP = Healing Touch Program

EQ = Exam Question

XXX = three digit item number (e.g. 021, 104, or 001)

YY = SME writer number
Step seven: Repeat steps five and six for each task you are assigned.

Step eight: Submit each of your items to the other item writers assigned to the same task for review. This is a step where all the SMEs assigned to the same task will exchange their item drafts with each other for review. It’s an opportunity to learn from and help each other and to create the best test questions possible in the shortest amount of time. 
The other item writers with the same tasks as you can be found by identifying their number on the item writing assignment spreadsheet 
(SME_item-assignments_final_9_9_2010.xls) on the tab “SME task assignments by item” and then finding the SME assigned to the number on the first tab “SME number assignment”.  Alternately these assignments and SMEs  can be found in the word document “SME_Assignments.doc” along with an example of how to find your assignment.
Step nine: Evaluate the items you have received to review according to the checklist and shell outlines, make any suggestions or observations and return it to the author. 

Step ten: Review the comments and suggestions made by the other SMEs who have reviewed your items, make any final edits or modifications you wish.

Step eleven: Submit your item by e-mail to HTP at aap@healingtouchprogram.com for inclusion in the final evaluation to be done in conjunction with Measurement Research Associates as part of the final process of assembling the pilot test.
E-mail in each of your completed item submission forms to aap@healingtouchprogram.com
Reminder: Detailed instructions with deadlines are included in the document  HTP_995_9_1_2010.doc.

Example 1:
You are assigned Domain 1- HTP methods, and task number 1, “Basic Healing Touch Sequence”. First identify the Learning Objective/s (LO) covering this task. The learning objective is very helpful in defining for the item writer exactly what is the correct information the student is to learn. They will be helpful when devising distractors and it will also tell you where to find the information. There may be more than one LO so review them carefully. This task is found on page 73 in the HT level 1 workbook. A possible item could be:

Stem:  Which of the following is used as the intervention step in the Basic Healing Touch Sequence?”

a. Chakra Connection

b. Magnetic Passes

c. Hands in Motion

d. Hands Still

The key here is b, Magnetic Passes. A correct answer asks the test-taker to use the cognitive skill to recall (Taxonomy 1) that magnetic passes is the correct intervention and to comprehend the fact that both Hands in Motion and Hands Still are referred to as Magnetic Passes. The cognitive skill in this question is taxonomy 2 –Interpretation.

Next review the item as written with the checklist on the item submission form.

Fill out an item submission form. Using your name date and credentials and the following:

Filename: Follow the naming convention mentioned above.

Learning Objective:  List the Learning Objective number that applies here, there may be more than one
Content Domain: HTP Methods

Task: Basic Healing Touch Sequence

Taxonomy class: This is class 2, Interpretive skills

Example 2: 
You are assigned Content Domain 2-HTP Theory, task 1 “Describe the energetic nature of health and healing.” Identify and review which Learning Objective covers this task. This task is found on page 27, HT level 1 workbook. Looking at the item shell list above (on pages 5-7) one could write the stem as a question about this concept such as:

Stem: “What is the best definition of the HT assumption on the nature of health and healing?”
a. Health and healing needs the presence of a practitioner and a client interacting in a caring moment

b. The healing occurs regardless of the intention or interventions of the practitioner or client

c. All healing takes place within the self and can be assisted by others holding a conscious healing intention.

d. The nature of health and healing is a connection between the client and their relationship to a divine spirit.

The key here is c. and the item asks the test-taker to recall the nature of health and healing (as taught by HTP) and to interpret this concept in relation to the distractors listed.

Content Domain: HTP Theory

Task: Describe the Energetic Nature of Health and Healing.

Taxonomy Class: Class 2-Interpretive skill

Example 3:

You are assigned Content Domain 3- HTP Client Session, task 1- “Conduct an intake interview with a client.” Identify and review the Learning Objective for this task (this is covered in multiple places in the curriculum so there may be more than one. An item can be created for any class level) and note that it is on page 47 of the HT 2 workbook. Referring again to pages 5-7 above one could use the shell -“Critical Thinking-Evaluating Using a Principle for an item. A question about this task may look like:

Stem: “Which is the most important aspect of conducting an intake interview?’
a. Meeting the client and establishing a trusting relationship

b. Inquiring about current stresses in the client’s life

c. Understanding that the body is a perfect feedback system.

d. Information about the client’s educational background
The key here is a, a correct answer requires the test-taker to recall the types of information collected in the intake interview and to evaluate from the list of correct distractors (not all of which are listed) which one is the most important. Meeting the client and establishing a trusting relationship is the foundational aspect of the intake interview.

Content Domain: HTP Client Session

Task: Conduct and intake interview

Taxonomy Class: Class 2 – Interpretive Skill

Example 4:
You are assigned Content Domain 4 – HTP Case management, and task 1 – “Devise a treatment plan with a client.” Identify and review the Learning Objective for this task, this task is on page 66 in the HT 2 workbook. Since this content domain requires higher level thinking a “Problem Solving-Concepts, Principles, Procedures” item shell (pages 5-7) could be used.

Stem: “A client is experiencing an acute health crisis. After 4 HT sessions the client has not participated in any recommended self-care homework, has experienced no positive benefits from HT, and has provided very little or no feedback before or after each session. The best treatment plan for this client is:

a. After a review of the previous sessions assign no more homework and plan to repeat a technique that has already been done in the next session.

b. Discuss the lack of progress and ask the client to be more receptive to the work in the next session.
c. Based on the current health issue of the client refer him/her to a practitioner that may be more effective at this time.

d. Plan in the next session to be more grounded and set a greater intention to be effective.
This question is devised to find out if the practitioner identifies when a problem exists in their treatment regime and knows when to refer a client. The correct answer c. asks the test-taker to evaluate the problem and solve it in the most effective way given this scenario.

Learning Objective: This would be covered in “Devising a treatment plan with a client” and also can be found in learning objective for “Recognize when to refer a client.” An item can test for more than one learning objective as in this case.

Content Domain: HTP Case Management

Task: Devise a Treatment Plan with a Client
Taxonomy Class:  Taxonomy 3- Problem solving

Example 5
You are assigned Content Domain 5 - Ethical and Professional Standards and task 1- Perform Scope of Practice. Identify and review the Learning Objective, this is found on page one of the HTP Code of Ethics document in almost all of the workbooks. Any level of taxonomy (cognitive process) could be used for this task. A higher-level taxonomy 2 could look like:

Stem:  A practitioner has allowed their HTCP to expire and has not seen any clients for several years. The best method for re-establishing a professional HTCP practice would be.”

a. Schedule clients using their old professional documentation (business cards, consent form, disclosure and education documents etc), and plan to re-establish their HTCP in the future.

b. Schedule clients after informing them that his/her HTCP has expired but continue to use their old professional documentation.

c. Schedule clients after informing them of his/her HTCP status and use updated professional documentation to indicate the HTCP status.
d. Schedule no clients until he/she as re-established their HTCP status.
This item evaluates the test-taker for recall knowledge on what the scope of practice is for an HTCP, it asks them to evaluate a problem with this concept and devise a correct solution, which is c.

Content Domain: Ethical and Professional Standards

Task: Perform Scope of Practice

Taxonomy Class: Taxonomy 3- Problem solving

As you can see, one question, when carefully devised, can test for all levels of taxonomy and more than one content domain. It is recommended by Measurement Research Associates that items be written above the Taxonomy 1 (recall knowledge) level. While taxonomy 1 is not ruled out completely the item writer should strive to write above this level unless it is specifically indicated in the learning objective for the task.
Section V: Bloom’s Taxonomy

 Bloom’s Taxonomy is the best-known classification scheme to measure higher-level thinking9. This system consists of six major levels and is used to describe and categorize different aspects of cognitive (thinking/understanding) functioning. A good understanding of these levels enables the test item writer to break down the cognitive process into six parts; evaluation, synthesis, analysis, application, comprehension and knowledge. The levels are hierarchical, where the cognitive behavior of each level is considered to be included in the level above.

Evaluation

Synthesis

Analysis

Application

Comprehension

Knowledge

Knowledge level.

This is the most fundamental level of learning and assesses any knowledge-level learning objective. It indicates the ability to recall or remember information exactly in the form in which it is taught. For example, definitions, memorization, procedures and formulas are classified as knowledge level. It is recommended that most items be written above the knowledge level.
Comprehension level
This level of learning can ask learners to restate material in their own words, or interpret and apply knowledge level items in a new situation.

Application level

This learning level requires the learner to discern from among a set of rules, identify which ones apply and then to solve a problem.

Analysis level

In analysis level learning the learner, after being provided a scenario, descriptions and data, uses the appropriate data to solve a problem with the needed knowledge and comprehension levels.
Synthesis level 

The synthesis learning level requires the creation of totally original material on the part of the test-taker, such as designs, products and equipment. Multiple-choice items cannot measure this level of knowledge.
Evaluation level
In the evaluation learning level learners must judge, evaluate, or rank according to a scale, plan, design, or object. Multiple-choice items cannot measure this level of knowledge.

While Bloom’s taxonomy is widely referenced, its complexity has limited its popularity. To make this classification scheme more accessible, these levels are consolidated into three levels10. These three levels are the terms that will be used for classifying the test items we create.

Taxonomy 1 - Recall: the ability to recall or recognize previously learned (memorized) knowledge ranging from specific facts to complete theories. This would correspond to the knowledge level in Bloom’s scheme.

Taxonomy 2- Interpretive skills: the ability to utilize recalled knowledge to interpret, or apply verbal, numeric, or visual data. This is akin to utilizing comprehension skills.

Taxonomy 3- Problem Solving Clinical Judgment: the ability to utilize recalled knowledge and the interpretation/application of distinct criteria to resolve a problem or situation, and/or make an appropriate decision.

These three classifications are what we will use in our test writing activities.
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Test Item Writing Checklist.  Review for:

Content Concerns

Base Each Item on Specific Content and a Type of Mental Behavior.
(
Keep the specific content of items independent from one another.
(
Avoid overly specific and overly general knowledge.
(
Focus each item on a single behavior instead of a chain of behaviors.
(
Avoid opinion-based items.
(
Avoid trick items.
(
Formatting Concerns

Use formats recommended in the Anatomy of a MC question section.
(
Format the item vertically instead of horizontally.
(
Style Concerns

Edit and proof items.
(
Keep vocabulary simple for the group of students being tested.
(
Use correct grammar, correct punctuation, capitalization and spelling.
(
Minimize the amount of reading in each item.
(
Writing the Stem

Use either a question stem or a partial sentence.
(
Endure that the directions in the stem are very clear.
(
Include the central idea in the stem instead of the choices.
(
Avoid widow dressing (excessive verbiage).
(
Word the stem positively, avoid negatives such as NOT or EXCEPT.
(
Writing the Choices.

In addition to the key use three distractors to obtain a total of 4 choices.
(
Make sure that only on of these choices is the right answer.
(
Vary the location of the right choice.
(
Place choices in a logical or numerical order.
(
Keep choices independent; choices should not be overlapping.
(
Keep choices homogeneous in content.
(
Keep the length of choices about equal.
(
Avoid using none-of-the-above, all-of-the-above, or I don’t know.
(
Phrase choices positively; avoid negatives such as NOT.
(
Avoid giving clues to the right answer, such as
(
a. Specific determiner words including: always, never, completely, and absolutely.

b. Clang associations, choices sounding identical to or resembling words in the stem.

c. Grammatical inconsistencies that cue the test-taker to the correct choice.

d. Conspicuous correct choice.

e. Pairs or triplets of option that clue the test-taker to the correct choice.

f. Blatantly absurd, ridiculous options.

Make all distractors plausible.
(
Use typical errors of students to write your distractors.
(
Avoid humorous choices.
(
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Stem





Key: the correct answer and is the ONE and ONLY correct answer. The key can be in the form of a complete sentence, a word, a phrase, a drawing, a photograph or paragraph.





Distractors: plausible but unquestionably wrong answers to the stem. The number of distractors is three.





Stem: Identify the fact, concept, principle or procedure of the type of cognitive behavior wanted (i.e. recalling, defining, predicting, evaluating, or problem solving).





Key: Write the Best Answer to the stem





Distractors: Write 3 plausible (facts, concepts, principles or procedures) non-answers.





Which is an example of (any concept)?


A. Example


B. Plausible non-example


C. Plausible non-example


D. Plausible non-example
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